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ABSTRACT

A
-~

This study measures the know]edge that community parents have

about Cg11ege of the Maindamd; it alsc measures the accuracy ofvthe

-

- college's administrators in estimating parental kpgwfedqe. An inter-. ... .

e

view scheduie was accomplished with ninety-nine‘parents randomly

> distributed across the census tracts in Texas City, rexas.. Results -
’ " (’. . l " .« A ’ ) .
showed. that parental knowledge about thé school is very extensive;
_ \ 6. . . - -
results "also showed that administrators are reading the community

4 -

parents very accuratéiy.

‘The study contaﬁns.survey of the literature of social class and

° ’ the value_that each class has for work, career, and education:

. . .
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S | ‘Chapter 1 - . e L'f.

. 8. e e,
-  INTRODUCTION . : S
‘ " " Statement of the Problem ." ) ) - ; . PG
/; ‘ To- what extent are parents know]edgeab]e about Aheir commun]ty - -
college,* Co]]ege of the Ma1n]and (COM)? Do. they have accurate Pnow- ‘ /::
- 1edge of the *meaning of "comprehen51ve," for 1nstance? Do parents T

~have-a know]edge about costs, fac111t1es, student serv1ces, programs,

faculty, and 1ocac1on? And, how accurafe]y does the co]]ege ]eadersh1p

comprehend‘thE‘know1edge of parents?,

Both are unknowns, however, both

are measurable.

A}

knowledge di fﬂerent]y?

W]]] ‘parents from d1fferent social classés va]ue th]s

 Hypotheses S . : ~ :
HA]: The mean response by parents for e1ght or more of the .
B knowledge. items, on the quest1onna1re will be less . “
" than 3. . ST ~ L ¢
' HBy: The parental knowledge about COM w111 differ s1gn1f1- o

cantly with the percept1on of parental know]edge by
college Teaders. .

»
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“l e “ o, - .. . Chapter 2 ' . i

'BACKGROUNB "AND- STGNI FICANCE

5

+ The §§hdy specifically investigates the extent of kﬁow?edge

that parents have concerning tha2 coi]ege (Co]]ege'of the Ma®nland, -

i = - Texas City, Texas) and its programs. "The random and.stratﬁfied
samp]e is 99 parenbs of college- -aged adu1ts The data gathered ‘
- ’ thérefore, is distributed across a]] soc1oeconom1c classes, :
. ; For backgrqynd and s1gn1f1cance it would be he]pfu] to in-
. 'Huire into the nature of soéia] é]asses; that}is:*
..“f‘“ . How and why are. social classe§ Jidentified? ) r
' __. What occupation and va]ue pos1t1ons “are peculiar to eacb . -
“class?
——————Hhat-is—thé tTdsSTEEff%QGe"iﬁﬁarﬁfe&ﬁ?ifiqn? = " ‘
° , . To what extent do parents influence céree“‘chbice?' . )
| J MWhat is the nature aqd role of the family in each class?
! . What are the aspirations of youth? ‘ .
If the data représents the.knowledge of péréntg of‘all clasges, then
it would be en]mghten1ng to interpret how each class woulﬂ use that
know]edge and in what way the know]edge would fit into each c]ass'
, value system. Co . : :, ”
“.° : Texas City, Texas is typical‘oﬁ any quaratelyrsizea (39,000

popu]ation)°Amerjcéh industrial city; therefore, some of tﬁé literagure

< I3 -

of social class organization in the country has been surveyed for appro-

® »
-~

[

riate background. - - . -




¢ e The srgn1f1cance‘of the study. 11es in the pract1ca] areas of N

enrollment and serv1ce The co]]ege ]eadersh1p needs to know the -

-« answers to seyeral guestions' Is the co]]ege reach1ng all that it

proclaims to serve? Does 1t serve each c]ass equa]]y In what ways
could the co]]ege 1mprove‘ﬁts serv;ce? What needs are. pecu]1ar to
each social c]ass? How ctan the qo]]ege 1mprove the pub]1c s. know-
]edge of the 1nst1tut1on S - program? How much*know]egge do parents,
1ndeed have about the co]]ege? This study may\prov1de answers to

these questlons .
. . &

. -

The reader shou]d note carefully that the measure of oarenta] 1.$»:
know]edqe is hard data, however observat1ons about soc1a] phenomena-—
parefital 1dent1ty,»1nf]uences on~ch1]dren an&gstudent 1dent1ty—-are
drawn’ from nationally-based 1iterature. Consequent]y, comparison,

1nterpretat1ons; extrapo]at1ons shou]d be taken w1th that qualifica-

tion. Few soc1o]og1ca1 stud1es ex1st of-this eommun1ty The researcher '
_believes that not on]y is 1t 1mportant to find out the extent of

parenta] knowledge, bu* it is equa]]y 1mportant to d1scover who the

LI ¢

parents are who are express1ng that know]edqe

L . . -
o

Parenta] Identity _ ) e

For the purposes of the study parents are identified within
their social c]asssand value system; they are 1dent1f1ed by their

economic activity and occupat1ona] pos1t1on In addition parental
identity is descriQgQJxLJaﬂnu1Lnnuuﬁzunﬁ4dty—ané—by—fami1y struéture.

Social classes aqg,va In his clas¥ic study of the control of

ado)escent benav.or Auqust B. Ho]]1ngshead d1scovered in E]mtown

(]949) what may be the aenes1s of social strat1f1cation He sa1d, -

| . ;




-
~

con¢erning newcomers to Elmtown, "People want to know who they are

) and whére they comé from." Meﬁbers of society want to™d¥tify them-

°

.. : -nselves and others n the spectrum of soc1a] strata. Ho]]inqshead‘said

’ -

that 1nd1v1duals are not content .until they have 1dent1f1ed oLhers in.

- [}

L relation to themse]ves. S N

» -~ .-

Modern ]1fe-makes sd%h positional 1dehu1 icat1ons much more

3

difficult than 13:was. We are more mobile now and there-are not as

‘e =

many social benrhmarks or icons. As late as 1870 Nnerica was 70 per
cen%ﬁrura] popu]at1on. As late as 1940 only 50 pe. cent of Amer1can
families were farm fam111es (Conqress ]973) Rura] class va]ues ran

into conflict w1th urban values on trade unions, sex Equa11ty, and

racial 1ntegrat1on (Congregs, 1973) !, Further change occqrred in =

-

employment; by 1972 twenty-one million families had more théq one
v, .worker in them, représenting 55% of all families. Even in the midst
s of tyrbuient change'Americans maintain methods of\identifying and

s*

perpetuating sob1a1 class. Hollingshead's contention i$ the Americans

love the seeming comfert of social stratification moré than the Ameri-

H

. éan‘Creed-—equality and the pursuit of happiness.

H

.Social scientists have made some Q;sﬁmptions'on the wethods

by which individuals identify ETass, The reader will recognize most

b . -4

of these as daily fare. Ve sometimes relegate individuals to a parti-

_— cular class by the following standards: . N . . e

P . White collar work is superior to manual work .

. . Selfzemployment is superior to wage-earning

. Clean work is superior io dirty work : — T

. .. Personal service is degrading

. IS

N \ !: ) ' ‘
. Importance of business depends on its size (Congress, 1973) ‘




L st [ . . : L ; % Lo 5 -
o Furthermore, individuals assﬁqn prestige in two primari/Wévs First J

. “_ . in 1mportance is the association with the mak1ng of the ‘1iving. That 13,

-

. !

<a banker is assoc1ated with more prest1ge than a p e- f1tter The se- o a‘

R - . -

. . ) cong major wdy of associating prestige w1th 1nd1v1duals 1s by connect~ -
’ K ) ing them w1th fam11yg property, rehqwnsz po]‘t1ca1 educat1ona1

L ) recreat1ona] systems (H0111ngshead 1949). This connect1on is*a venx
& - f' e - . .
- comp]ex, seem1ngly unsc1ent1f1c way to 1d°nt1fy prest1qe neverthe]ess, y t.“

,'/
X

. RN people manage to do it. . 5 S . '

. ,
- K . LN .

< Elmtown, in the H0111ngshead study, is a sma]l--? 000 peop]e-—a N '

“'veny‘stab1e and provincial town: Texas_City, Texas is not an Elmtown.

Theireader may safely assume that Texas pit& (39,000) is not as highly . c

) oot o , . - N
E]ass-strat1f1ed as Elmtown. Here there are more people, who are more
J ‘ !

-

.- mobile and who havé fewer commynications.” In addition,” the city ¥s

\ * - X - . »

growing in area, poputation, and economy. Elmtown 5 the documentary .

.
7 > . - >

- ' of social class if/4 fairly static situétion A

"any rate the reader '’

' _ may s1mu1taneous]y assume’ thnt 4°xas City, Texas as social c]assést ’

: - and that the parents of th1s study be]ong to tnose classes.

Ve Hol]1ng§head s classes are a he]pfu] way of inspecting the

* 1, local stratification. The Hollingshead raters’assigned dVer 700 famii ‘

f - lies to five classes: Lo ' < e " . -

o T upper (Class. 1) |

N B , . Upper-Middle (Class II) ‘ : ' |
. . Lover Hiddle (Class)I11) . T

. _— .
‘ . Upper Lover (Clags_1V)

. Lover (C]as§ V) . " o . .;

v e

. , . *  Even though th1s study was made ia 1941, pub11shed in 1949, s

the identification and dnscr1pt1on of each class'is obviously va11d




. and useful. S o - - R
4; ,.". ‘ The upper class (I) is compr1sed of bus1ness olners and old
g ‘ :vfamiIies L1fe is Te1suréIy, retreat homes-are common. .The memhers
RO ’ 7 ot the cIass marry "equals" and d1vorce is condemned. Sincesnost | ) Y
N ‘ occupations are inherited education is not highI& regardedﬂ‘ PerSonaI:- hf

publicity is avoided; however the group controIs political part1es .o ;_

Each family may have two or‘three cars (1949).

« [ v ',

" - ' E E. LeMasters (1970)-character1zes the upper m1dd1e (II) as .
profess1onaIs—-phys1c1ans, Hent1sts; attorneys—-who éarn 15 to 45
thousand doI?ars The1r marr1ages are stable andsthe husband and W1fe -
‘.: . share authorIty« They have pIenty of resourCes and are not . verIy AU
g ’.n\ambjtious.' Another study speaks of the "Iarge" m1dd1e class: it is ;. v
. . not divided‘(Congress,‘1973).‘ Th1s class. der1ves 1ts income from | , i

- . ..occupation and not from inherited. propert

: thns 1ncome,1s~d

R partIyAto'dispIay.- The tlass) vhich is a large expanding one,‘foIIows L
"y ‘ « «the norms of respectabIIity- “Gompetftion is very much a part of its- - %

. yalue system; fa1Iure is but the midwife of future success. Th?s

& ‘ . . '
5 E cIass believes that everyone should str1ve for the same lofty ideals. ° )
L . ' HoII1ngshead s CIass III the Iower m1ddIe cIass has nany of. . |

s

the above characteristics; however their status in the middle class
SRR s marg1na1 and ‘tentative. There are more problems in this class’

. T I , . . -

" '3 than jn'gIasses I and II;,they»are.trying hard to stay wherethey are.

. S _: Very‘much is at stake beCause to fall into Class IV is to enter a

o T class that dérives very I1tt1e opportunity fram the soc1a1 system
T CIass IIl's soc1aI probIems arqjﬁforesented by h1gher rates of.

- u o N Y.
- - " vaIcohoI1sm, marwtaI fa11ure debt, and'henta] 1IIness There 1s less /
" H L A i_‘_.‘ .
NN job secur1ty, less sk1II, and Iess money."' The mother often works ' ;/
. /
. X ‘ £




full-time (LeMasters, 1970). The family is consumption-oriented
. vy .

because it at€empts to buy pféstige‘by conspiciousoaCLivity; the pur-

@‘ chase of furniture, memberships, cars, and clothes are examples.

LeMasters says this is the fastest growing group in America, and &t _,..
is the most miserable. Clerking, service repair, mid-management are
" - characterjsgdc_occupﬁlions. The pressure i§ really on this group.

) -~ Monroe (1973) does an excellent +job of identifying<both Class
~ [ - 1 . -
e RET .. II1 and 1V. R T ‘e ..
N J 70 - : ‘ ‘ : :
PR Class III consists of -small bus1nessmen, clerks, white- .
e , - collar workers, teachers, other less 1mpqruant professionals” = .
‘ v and skilled worlers,cespec1a11y those in the low management - 4
. . and supérvision.positions. Clas§ I pfersops. tend to Took . o
v BN * down upgn class IV and class V persons, even though most
. BN , class .11 MNuembers are only one generation removed .from the ‘
ST T ..~ -lower classes. Class- III peonle have accepted middle- c]ass -
S - values on nora41ty, home ownership; sanct1ty o%ffye family,y --— K
o b T R church, and home; hard work and thriTt; dnd gettiha ahead v
.l I o soc1a11y and econom1ca11ye In general, they represent the -
, Lo Ce AL conservatives who .are eager to preserve thé past and‘to get *
N - ahead through education and promotions The majority of-
' . %« . class 111 persons have finished high school and the parents
ware ;zealous for their childrgn's. educacion. Attending a -
e college ist almost imperative. o ' Coy
- « ‘Class 1V persons regard<themselves as “the equals of Class . K
o *LII in terms of morals,.good béhavior,-and ambition. In fact,
Warner (Karlin, 1967) describes class IV as the ™clean poor.
Theyare the skilled‘and.semi-skilled vorkers who are the -
M ' : backbone of the labor unions. “Their function is to works™
e . to béhavé themselves, and to keep things going. ‘Théy are v
e + . respacted for what they are--hard workgls who* magde/ thei? own - E
way in life--and not for“intellectual, political {economic,
R or social ‘achievement" (Hollingshead, 1949) ~Like class III
o T families, class IV families tend to own. their homgs and cars.
. o T Formal education is limited to the elementary_grads forthe.
AP . most. part. A few have finished high school, and even.fewer
.. have attended college. They attend church faw«hfu]]y, usually’,
. & going to the Roman -Catholic church or one of the Protestant s |
’ churches which follows the Baptist, fundamentalist tradition. :
Few belong to social and lunchiedn, clubs. Tﬁay spend little -
o _ . money. on. books and-travel. The one s1gn1f1cant difference
e ‘ between class 11 and IV parents i's ifi the degreespf motivas;
B ‘ tion for their children's ‘gcing to college and adVonc1nq ¢
. ° .themselves socially.. Class III personc are much more the
o ) ~ social c1imbers."Tﬁf\ljr state of motivation for qoing-to - .

i ~ -5 ‘. 13 | ‘ S




college amony class/?;*families is reflected in the sta-
tistics that among the two upper classes, over 90 percent .
of the children plan to go to ‘college, but only 44 percent
of class IIIL'ZB percent of.class IV, and 26 percent of
class V childrep plan to go to college (Karlin, 1967). 1In
this matter, class IV families resemble class V families
more than middle-class families. . .

Attempts hate been made to identify the personality types
of the different social classes. For class 111 and IV the
most generally accepted personality typé by social psycholo-

_gists is termed authoritarians Karlin (1967) gives a good

»

. _description of an autHoritarian'personality:b . )
o ‘ D ‘ :
He is insecure, threat-orientéd... ., Mistrust and insecur-

ity are basic elements in his personaligty. He- appcars to~

be afraid-of himself, his impulses, his|thoughts, change,

and other people in his social environment. He $eeks

definiteness... . His thinking.will tajfe the form of organ-

izing people and events into just twofclasses: the “good"

and the "bad," the "weak"'and the "strong." He will say

that there is only.one pight way to do things... . He is an ¢

extreme even compulsivé conformist. He insists on strict

cleanliness, good manners} and adherencé to the conventiors.
. He will conform to authority and to the prevailing ideal,

but his conformity appears to be irrational and neurotic.

He. attempts to find security by merging hipself complately -

with -the group and submitting to thé protection of some

highér power or authority... . He is a 'strict moralist.

His thinking is stereotyped and' lacking in imagination. The

authoritarian's ideas are limited, rigid, and stereotyped. -

This is not becalse he is a. person of low intelligence, but

because his quest for definifenéss and his anxiety have,

. rendared him generally incapablg/of envisioning alternative
solutions to problems. "He is strictly ethnocentric. The
-authoritarian person is likely to feel that pednle who
are different are strange, unwholesome, and threatening.
He.tends to hold the most exalted opinions of his own group
and to reject outsiders, but hc is governed. by feelings.

&

~of inadequacy and inferiority.

L] .

Thehb1acing_of authoritarian behavior in classes, I1T and IV is

-~ -

wr

not difficult to understand. Sanford,(1967) adds to the identifica- .

tion of authoritarian behavior; it is characterized -by: A s

%

&

stereotyped phinkéng

.

+ intolerance of ambiguity
punitive morality
conventionality o -2

{ ) 1 4




. ant1 intellectualism

a]so, ", cons1derab1e resé%rch shows that the tra1t of ;uth6r1tar-l

5 ' 1an1sm consu1tutes a particular fa11ure of natur1ty and is a man1-.
‘ festat1on of anti-intellectua)ism" (Trent and Meds?er, 1968) .

T ‘ Everyone who is familiar with the two year college clientele W111 ‘

be able to" appreciate these remarks on authgritarian behavior.

(3

Faculty and- staff can identify the type daily.

. _ One writer commented on the student body of Macomb County'

-

- Communi ty Co]iege. He said that:%t is a working cFés« communlty, St
I _‘ e professionals 1ive‘é1sewhérél The.students are taking a verV'I

' tentative step iﬁto-cdfiege and the family is not very support1ve;
Thﬂy are not fond of ahstractions and their h1gh schoo1 study hab1ts
are\weak (Gross, 1374). The above doscr1pt1on would squest a strong
representation of class IV at Macomband other two year colieges.

B . M “ -

The social expectations of class IV's are, according to Hoi]ﬁngs:

oy

™

head, "work hard; pay bills, raise the family, vote 'right,' and deny

. : radicaTism,.and bolshevik ideas." Pertainjng‘to class relations- no

.

¢ sle -respecting class IV is seen in contact with a ¢lass V, who is .
" / . .

g *

at the bottém of the social system (Hollingshead, 1949). -

‘f‘/

»

. Class V's are seen by the-rest in the hierarchy 25 ‘scuimg T
sexually perverted vu]gar ta1k1ng, lazy and cr1m\na1¥> They live .in,

* . very crowded homes, have huge families, perfonn menial tasks, and

dr1hk and fight on Saturday nights. The 9roup:€haracter1st1oa11y has

(o

h1gh°st rates of divqgce, mentgl illness. physical disease, and
P L crime (LeMasters, 1970). 46%vof the fathers in F]mfown had heen con-

R \ . victed in court at least once. Denta] reglect 1s uonmon Even Lhough .

the class is pjtifﬁ?)y undnreducated, it is st111 very sensitive to .
15 . , e
‘. 9 . N " g": X (.:

.
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A

. activity aboVe theﬁ in the social strocture. HolTingshead said,

¢

“They desire money , possessions, education, and favofab]e prestige,
but they do not know how these are achieved" (]949)
Parents prov1d1ng data in this study may be 1dent1f1ed by be-

1ong}ng to oné of the social strata in the system just described.

Economic activity. The earning ability of the family is another way -
iﬁto oescriBe andcidentifyethe parents of.this study. Classes ] and II ‘
*are highly resourceful in making money,Vone through inherttance and |
control; the other through ski]! and energy. Class_III has 1itt1e
excess income.. In E]mtown_AZ% were proprietors and.professionals and
~58% wage earners. Class IV income prov1des necess1t1es on]y, their
uork is on farms, in shops, mines, . and mills., 30% ofuthe mothers.1n
this c]ass,work:. Class V fathers‘gre 92% unskilled end semi-ski11ed \
Jaborers. They are consitered undesirab1e workers and“bad Toan risks,
dnd thetr families were “hand me down" olothe' (Po]l1ngshcad 1540)

. &
Texas C1ty, Texas has a very strong ecowom1c base, a]thouqh not

~
»c, ~

hlgh]y diversified. Agr1cu]ture and petro- -chemicals are the base
supported by rea] estate and construction. In a survey of over 1,000
Co]]eae of the Mainland students 20% ieported parental 1ntooes Petween
$15,000 and $20,000 (Wilkinson, 1974).‘ The &nerioan'CounCil on Educa-
~tion (ACE) survey showed the national norm for two-year co]]ége students
to be only 15.7% for‘that salary ranée. A study in an 117inois junior

—college reported only 12% of the parents making over $15,000 (Monroe,

-~

“1973). 33.1% of the College of the Mainland (COM) parents earn from:

$9,000-$20,000 annually. .

I




-

The father's occupation in one survey of the COM studenps‘

‘showed a high‘number of .skilled craftsmen (Wilkinson, 1974).

apNumber ‘ ﬁerqentage
professional . 175 . 13.2%
Managers,;ProprieEdrs. 110 . 8.3u o *v»’A’
Cfaftsmeni Foremen .292 ‘ 22.0% ’
Operatives 145 10.9% ‘

‘ The ACE survey showed that 30.2% dg'the COM students’ fa£her§ are
skilled workers (ACE, 1974). The national perceﬁtage for this pbpu-
lation is 22:6%. | " . o

22%vof the mothers work in proféssiona]/technﬁca] (12.5%) and .
clerical pos1t1ons (9. 6/) (w11kin;dﬁ i974)."The same study showed

that 33 7% ofwthe nothers were housewives. The number of working

mothers is continually rising. In 1950,25% of the wives worked; in *

1972°40% of the wiles werkédf(Congress, 1973). Local studies with the |

» K
.

- large number of '"no occupation reported” indicate'thatpghe per cent of’ '

“working mothers may be higher than 40%. ’ g

A}

" COM's students work tﬁémsé]yes and give all indications of:

being gg_rggig_to financial independence., In the Spring‘bf 1974, 828
students.said.they would work during‘thg.semester, 597 of them g}anned
to work over 30 hours. '72% expressed no need of fénanciai assistance;
67% ;aid thgi_their parents pf guardian contribﬁted nothing whatsoever
to their college expenses (Wilkinson, 1973). ‘

In summary the eL0n0m1c activity of panent< of COH students does
help in relating them to a.soc1a1 c]ass. Of the three descr;ptors--- '

father's Job

< . mother working

17
/1% -

~

/




o

total- income R . .
---the first two indicate that the parents relate primarily to classes

I11 and IV. The total family income is somewhat high for these e1asses,

however. . .

L]
»

Education. -Typically, Aderican society has looked to the institution

of education to he]p assoc1ate a social class with an 1nd1v1dua1:¥t One

writer states, "There is a positive assoc1at1on between school soc1a1

status and co]]ege asp1rat1ons (Levine, 1971). This. idea aﬂ]udes to

the fact that those in high school who e]ect to take the colkege ‘pre-

parat1on curr1cu1um are~identified 1n the upper,soc tal strata\ _The oy,

oppos1te position is that those sbudents who take "commerc1a1 or voca- .

“tional” curriculum are 1dent1f1°d in Tower classes. Ho]]1ngshead

documentéd this nhenomenon over th1ﬁ%y years,ggo, and it continues' to -
. o

"be a strong pos1t1on in the it erature "...the soeioeconomic’staths

pos1t1on of*the nuc]ear family is positively re]ated to the ado]escents

PR

educae1ona1 ormcneatqghs" P1cou 1072) Soc1d1 status and educatmunan

4
oroport1on re]atwonsn1p

f
asp1rat1ors have K mutual and directs Lo

1

The educafqonal system has been used as soc1ety instrument

for pernetuat1ng social c]ass Theodore Caplow wrltes, ", ..education
has displaced.birth, marridage, and property ho1d1nq as a determ1nane
of status"-(1970). Put another way the recent--for the last th1rty—

fi;e years--argument support1nq 1neqya11ty of educat1ona1 opportun1ty
’ -

comas to the front. " edncat10n cannot serve as a ‘thannel of verti-

IR >

cal mobility unless it also serves to ‘exclude’ ;hose who are mot .

H0111ngshead described

~—

educated in ah-appropriate way," writes Caplow.

in great dota11 how the high school 1n Elmtown served e D”YPGLUGLG

i »‘

A1l students did not have the same opportun1ty.

33 18

“v

the ROela] organtzat\on
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.ence ‘and their percept1ons of the institution d1ffer A good example_ l_u‘??\\‘

‘ of this d1vers1ty of values is the fact that in 1955 62% of a]] - )

s

The a]1egat1on is further supported by showing the state un1vers1t1es

- serve as recruiters for upper c]ass industrial and connerc1a1 powers-

»

banking, brokerage, accounting (Cap]ow, 1970). Nevertheless, Caplow
notes that increQ§ed opportunities in higher.education seem to be

weakening the use Bf the university as a weans to transter parental
. . ) [+

¢

status. ..

Brief1y, the c]asseé do not have the same educational experi: - -

co]]ege-aged “Jewish adu]ts (U;§.) were lndeed, in college;40- 50% of

the Chinese and Japanesé 6011egé—aged adults were din college. The

) . 4, )
nat1ona1 compog1te f1gure was” 26%. Yet, "In recent yé&rs i the U.S.

“non uhtes have averaged on]y ‘alyout 7 9 years of formal e60cat1on"

5 (LeMasters, 1970). ’
In ana]yzing the difference.in edﬁcatioﬁbl exﬁemience within

~

classes, one finds, as expetted that clasges I and 11 expect thei%

71

Class 'IT1 oarents want their own to make good grades;, noss1b1y go to

" lies primarily in learning a manual ski11_(LeMaétefs, 1970). In most;

..~ children to attend co]]eqe and "Make good" - (Ho]11ngshead 19ﬂ9)(

coliege. They want their children to qch}eve a thhee—status than > -

their own (Caplow, 1970). The blue-collar attitude about education -

\\a

~cases, the blue-collar worker is satisfied with a high schoal education.

Holiingshead was quick to point out that many of the class 111 children
do not heed their parents' charee on grédes; they fall "in'with class
V' §-- “Pradas are no biq deal. "

X ' ) -
*In the C1ass ITT of  Eln* ~wp the parents atta1ned the f0110w1ng

_education level: . ’ P RN

19. SR

. " e
$ 14 - Sy -




. — A ”
A | . fathers  23% graduates of high'schddi . ‘
L R 86% comp]é;ed 8th grade |
_ méphers 63% graduates of high school
. T ' ] 99% comp]eted BtH grade A
R ’ o <~ 10% grad&éte %fbm.col{EQe - | .
" ) . Pafents in c)ass IV think that tﬁefr chi]dnen should=go -to. '.n"f- >

work 3choo]°is a drain on the fami]y~ If thei} chﬁ?dréh dogatteﬁd '

‘!

. schoo1 they.enro]] in agr1cu1ture, shop, secretar1a1 or homemaP1ng . e
o (i.e.. unequal opportun1t1es) The Tower 0135595 do’ not have a va]ue ) ~7.
~-\>\‘V\\\\\\ or an exper1ence for educat1on They don't understand 1t Educqt1on
- ﬁ\\Edhfuses and fr1ghtens them (LeMasterS 1970). Many in this class

‘ - 4

.cannot read and wglpe they are susp1clous of the outside wor]d . In : -

“ Enitown 20% of the Class TV fathers f1n1shnd the o1ghth gradea 5%

\\\\\ -

f1n]shed h1gh schoo] 66% of the Class V’parents\ggvt beforE the .Y .

eighth grade (Ho]hnqshead 11049). . . "jw»\\\ o
d | " - At College of the Ma1n1and (COM) the educat1ona1 1evels of the e
G :; f%%her?-aeeopdmng_towune_su%xey, are identified as follows: 1%%
) | - 8th grade or less - ° 20:4% ' : T :
‘{'.} o " .some high school 13.40 , e B
) '.h%ghoschool o 23.2% - E i o
) = some co]iege , 13;1$‘ - &', T
g ‘ . g college degree 3 ' 11.0% . ) ) S ; .
Nany reported no educational achievement. According to the figures’ _i' 7.f£
COC .47% of the fathers have graduated Tromlhigh school; 60-80% of thg' . i
sample ;;d finished thé eighth grade.(Wilkinson, 1975). A]ﬁhough.there -
: are twice as many high scheol graduates among;the fathe;;,-comparing . ’
— . a0 C
o - v ’ ) ’ ‘

LT N
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C]asses IIT in E1mtown Furthermore, students identify strongly with

(Wilkinson, 1975). "The edugat1ona1 Tevél of COM mothers. is such that ..
" 50% have graduated from°high school, 64-77% have finished the eighth

3

‘Society‘ Many consider it the basic unit of soeiety Certa1n1y, it

.
« &
.
8

TexasVCity and Elmtown, the local characteristics are very similar to

Ay

work1ng c1ass va]ues when 507 of the student samp1e say they attend -

co]]ege to prepare for emp]oyment and to help with their present Job

grade, and 8% have college degrees.

¢

From this discussion of the role of. education in social cTasses,

IN

th1s 1nvest1gator will observe--from edUCatﬁon goals, Ievels of achieve- '

-~

ment, and va1ues 1n.ormat1on-~that there are very few class T or c1ass-

V at COM. The soc1a] rharacter1st1cs of the»wor&1nq c1asses are pre-

k]

dom1nant--P1asses Irr and.IV . ] Lo

- . e . ‘ * - »\
» - ) . . ) 3 .\ . .
Familial. The family.is an institution of miuch.,impact on American .

has a role in the shaping of. the behav1or and att1tudes of its th11d|en

There will be ‘an attempt here to look at the cless fam1]y and to see
v

-

]

. population. . ) oo
.';\Q B ) R .. . ‘-\:“-w~' Y “k.

".however,--the marriage failures occur there, most]y. Evidence of
A :

- how 1t works dTTTérent]y“WTth1n—tTaSS*organ1zat1on~‘wBescr1b1ng~the
famidly is another@way of* identifying the sac1aJ c]asses in the lpca]
The fami1y structure and role is éhanginé;tit is u}den fire and
it has tremendoUs pressures on it. Th1s~1s probab]y true for all s
fam111es, but\1t is-very critical for the middle and 1ower classes, R
. social c¢hange is in t\edeni‘nish‘ing size of the T’ami]»y. On]_y 5% of

the families have three nenerat1ons in. them (tongress, 1973)s The

great, extended farming families> ars d1sappear1ng. . _:T
: 21 L :

¢ ' 16
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. The role 6f the father, especially in the m1dd1e and lower

c]asses, is riddled with prob]ems The prob]ems fathers run ]nto are_ .
economic and marital. “Marital failure i$ the greatest cause of males
faiaing in the father role; mothers retain’eustody 90% of the time
(LeMasters,‘1970) Accord1ng to Margaret Mead “the father ro]e cah be

d1spersed with- -1n u. S Cu]tune--after conception. . In most culturses, -

e]abprate-arrangements are made to broaden "the fgther'§ role {LeMasters, )

1970). According to E. E. lLaMasters, the best fathers are "found at ‘;Q

the blue-vollar level and tn the white co]]ar m1ddle class.'

~The role of the father 1s espec1a1]y 1mportant 1n tne worP1ng ~
c]asses *Ev1dence to date, shows that without h1§ autror1ty, his t
£

1eadersh1p in the family cannot so]ve proh]ems,

For b]ue collar fam1]1es, thoseé (s1tuat1ons)\:hrcﬁ L,
vere father led had higher -proplem- solv1ng scores than

. other tybes of leadersh1o . - ' e

For vhite-collar fam111es, prob]en so]v1nq‘uas at
its best when fathers did not p]ay a 1tadersh1p role. »
(Ta]]man, 1974) '

TN R .'{
% o < & . EY

Hollingshead noted that 1n Elmtown's Class IIL~the°uomen made.

‘decisions conterning the home , garden ch11dren, and, the "soc1a]" ff* _'

vn'

£y

. . -

e
o

dec1snons Men made economic dec1s1ons with the nother 3 advmce

Some evidence 1nd1cates that b]ueﬂcollar dnd whité- col]ar

Al «

fam1]ves rear the1r children d1fferent1y "NorP1ng class parents rear

their children to fit the 1ndustr1a1 systen--wh1te co]]ar paxents . :

Ky

teach their k1ds to operate wi thin tHe system, to negot1ate (LeMasters,

1970). The uh1te co]]ar family appears to adjust more easily 1n edu-
catdon. T ' 't*’ " ' )

’,

< 'Y N . . . .
The two-year college has many students who-are the first from

their families tg-attend colleqe. ‘This,new.opportunity causes the bTue-
s . .. .

collar family some problems. Aclording to Alan Gross:f

3 . e ;
. “ B - .
. . N _ 22 - —
v ~ ]7, " . Ce .
” . A » .- . .
N . N - st P
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‘ There is little question that advanced education

- . - creates, in the.working-class family, and especially .
‘between generations, (a complicated) relationship be- . -
“tween husband and wife. father and son. Unless these

tensions are anticipated or to an extent alleviated,

students from working class families will find 11tt]e

fam1]y support .or fircentive for acadcm1c success.

v

Othersfhave identified the increasing number of working mothers
as a family problem that is getting worse. In the U.S. one-thirdjof

;' ‘ the fam1|1es have both parents work1ng, however, 1n b]ack-fam111es 70-

-e

-

. . 80%. have both parerits work1ng (LeMasters, 1970)
. % . .
Another salient charvacteristic. of ‘the working=classes (i.e.

~ d - - v R o

Hollingshead's Il and IV) is that rarriage oceurs early. Gross cited

this at Macomh Community Co]1ege The age of marraage is inversely
-\re]ated to the c]asses for that matter, so is the number of Lh1]dren. v o
. . " 55% of the class V mothers are married beFort they are tneniy, class V - o

__girls marry in their madd]e teens (H0(11nq°head ]949)

There is further, and more telling eV1dence of .pressure on the NS

. S fami]1es of,the_bottom three c]asses.a The class IV family stabm]1ty

Q-

< s1ips. noticeab]y 0ne~third of all the famjlies are brgken::fnom'. -

death, separat1on, d1vorce, LhP figure 1s 18k in class 111,

. A — s

. Fawer than one-half of the class IV fami 11es have hank cred1t.

S

’hany borrow from sma]] loan brokers (Holllngshead 1949). Class V' - ’

N family situations -are even more severd. Their homes.have very poor
¥ T [ .

) v oot Se . . . .
T . ~ study conditions; it is crowded and there is a Scarcity of reading
o . material.

~ ]

There are few, if any, stud:es ahout ‘the fam1]y 1dent1ty of *

COM's" students There are, however, no.reasons LO beJ1eve that this~ *

v ’

co]]ege serves a* much d1fferent clientele then any ot hgr.two-year

co]]ege Monroe has identified the two-year college as the

. . “\ r . ‘

Q ‘ » P \F lu\]ﬁgﬁ: 23 . . , . . ‘2 “
o -, > ‘

: 18 . .
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A

working-man's college. A1l of the research presented here tends to

L]

-~ support Monroe's identification. . In addition, the majority of COM's .

; j " T~~students appear to be menbers of .2 class system Tike Hollingshead's; .
- . . a - .
’ that is, their econom1c educat1ona1, and fam1}1a1 character1st1cs

- ‘ ' pr1mar11y deecr1be members of Classes IIJ and IV |

] ~
¥

Y

Influences on Youth .

‘\
ff_ﬁ ‘*"
I

: I
The 1nf1uences on youth in he making of their educational
and career choices are complex. Certalzly, those 1nf1uences occur’

- X - within the context of social organ1zat1 n just d15cussed Among the

v, 1 1 R W
fwe hierarchy of influences are the family, :and the peer group (Monroe,
e Y /e . oo, o ‘ ‘ . - . .
- .1973). . ~ o | c
2 .o . *  Much research has been done on parental influence by Haller,
T - “ _Portes, Kandel, Lesser, Sandis, and others. The reséarch shows that

parents have considerable influence on educational goals. One inves-

'.tigator suggests that since parents fand-efiildren Tive in the same

-_. ° < . . . L e

- ¢ - - L -,f --"~ \ «
environment, they may be simply choosing the same 'goals. A more —

defipitive rationale contends that educationa] goa]s are the outcome'.-_l‘

I

. S of the soc1a11zat1on process and that the family is the naJor agent >

At
~,

L SO

. . of soc1a]1zat1on (wayesk 1973)+ Accord1ng ‘to Raivd, ..:parehtal
*infTuehces are very important" in qoa] selection (1969). This con=-

clusion “is shared by other 1nvest1gators (Levine, 1971 Monroe; 1973).

! )

Hore- spec1f1ca]]y, within the fam11y “the father has cons1der-
ab]e inf]uence on the children, the .son especia]]y' One wr1ter found'

that "fathers d1recL1y and/or°1nd1rect]y enceurage-their sons to

A

‘L‘ v g deve]op specific sL111° which the father hmmse]f has acquired." In
7 | - . . . .

‘.24"‘,. ' ‘ K

N

\‘l “ ' Y ;- v * ]9" ) . “ ~V V" L




1]
-
-
e v
o
-
e
)
. -
¥ L
7
- -~
o
N TN
-~
‘e
’
.
. (S
N
N .
L) \ v

toward an adu]t job are not-very serious gt that t1me

ences on.the qdo]escent

<about‘cowvm 5

add1t1on the father discourages the deve]opment of sk11ﬂs he does not

have (Werts, 1970). A good examp]e of this. 1nf1uence 1s that sons

ach1eve highly in "the speech area whose fathers were clergy, actorss,

teachers, and lawyers. Fathers whose ptofess1ons/1nvo1ved sc1ence Had

children who dchieved highly in science (Werts, 1970) “‘ -
It is likely that parenta] influence decreases the o]der the

ch11d becomes (Mayeske, 1973 Sonnenfeld, 1973).

grows older, h1s goals tend to agree more with the parents. In fact,

the ch11d tends to use the parents' cr1ter1a for se]ect1ng goé15'

(Mayeske, 1973) ’ ' .

e

The 1nf1uence of the peer group should not be understated

-

most of the change in a student s att1tudes and va]ues come by way of

o

the peer group (Monroe, 197%) Even -though occupational choices ar

often made dur1ng m1dd]e high schoo] the adolescent's att1tudes to

Usua11y, it

*

is later when the adolescent is visolated in youth culture that JOb

cho1ce is made--outs1de of the fam11y know]edge (Cao]ow, 1970) .

Thé family and the peef aroup are two strong.and re]ated 1nf1u-'

~ - "

Nowhere is this fact better exemp11f1ed than

thé to]]owing data on COM students. When. asked “Pow did you. f1nd out

2

Friends 2718 P
college brochure ‘ ~% 23.7 . - ' ’
“news, radio, TV - 13,9 - T
. parents or're1atives L 12.1% o '
' g.68 < ,

counse]or‘ !

-

25

H0wever, as the\chi1d—"
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-

friehds

spouse

This data (Hilkinson, 1975) shows the very strong influence.of both

*

parients, or re]ativés‘. 20.1%

18:7%
- 12.6%

-%his‘Co]lege?“ . The stpﬂentg respoﬁded

PR

e -

-

A

~

4
1

PR
.

when asked; "Who was most, influential in your decision to enr911 in'

groups » Sociai]y,t}t sgéns that the'peer group is used primarily for

¥

-

°‘ - ’ * . 3 cd N . ’ - ‘l“ Ed . ¢ L3
communication and the family group is influentjal in decision-making.

-

" Student Identity

<

-

¢

.,

A

R

%

»

.

<

social organi-<

At this point the study has déscribed the broad

vihich this coﬁmunity‘s parent may find the@selves; it has> -

- [

-Zation in

- T ; - - R - i
S . also des¢ribed two important social influences on children--parental
. . .o o T, RN .
. and peer infiuences. The final.section of the survey -of ‘the litera- -
A . . L. N . B N ‘e . N -~ . . ' e
ture will deal with: — Y .
. J . ( o ;‘ ‘t,~ L Ry 4 ) *
. B . Studgnt Aspirations R . ’
y N . ‘ :
. Choice of Careera * " 1 .- e ’ N4
Choice of School L : '
¢ ‘& . R .

e

Selected Student Characteristics at COM

- . . i * g: . ' * ‘ .
Student Aspirations. It is important to keep, in mind that students

[

)

N . ,a}e,.for'the'most part, adolescents, dqveiopipg.into 5du1ts.'tThi%
‘ s period in their lives is fuTl of problefs.which. ¢all intensely for-
" solutions and decisions. Charles Monroe (1973) jdentifies concerns

v that many twoSyear college students havé:,

¥ B
marriage " “ <. .

‘ . sex - . .
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"current job (19%), or b°cause they wish to transfer to a un1vers1ty

>

A]] of these concerns occur co1nc1denta11y w1th attendTng the commun1f

' cant]y their fam11y s pos1t1on in-the class structure." Those in . .

" What the class system produces. It should be no surprise that the /.

‘vocation SR L
relationship with parents
. peer group acceptance = . . - . .

-

estab11sh1ng 1dent1t1es . o v

,,‘,.‘ P

co]lege be1ng a student, and be1nqva statistic in th1s 11terature. : "@

M .

A]most al] of these’areas of concern demand dec1s1ons which have 11fe- v

I a

1ong 1mp]1cat1ons The- psycholog1ca1 deve]opment a natural maturat1on, Afi

of students is often tragically over]ooked in two-year co]leqes.

Ll . t

e Stat1st1ca11y, however COM students attend because they want
o

immediate emp]Oyment (36%), or because they want ass1stance w1th their

(32%). \ 307 of the students at COM hope to earn the assoc1ate deqree

on]y (w11k1nson 1975) e \ . ) . 7
- s ’ * . -

Chofce-ot Career. In Ho111noshead's Elmtown (1949) ", .jobs the .

~ado]escents have and the1r 1deas about des1rab1e JObS ref]ect s1gn1f1-

r

4
.

Classes IV and V e1ther are forced to accept or:are willing té’a;e;Bt

-~

v ~

- .~

D ‘ ) . B J * . .
sacioetonomic position of the fa@11y influewces career choice. .

. -Other highly inflﬂential.factors are the father's Qegugation?;
‘the fathen's eduqation,.the-chi]d's acade;;z\oerformanée,‘and~the.q
child's intelligente (Mayeske; 19733 Picol, 1972). Interestingly, . .
little research has been directed‘at the inf]uence.on:a femalé; most.

"studieé deal with the parent-son relationship, especially the father-

son relationship. - . .

‘ s - 27
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“.~however. . Concerning the inheriting of occupations, one writer reports

" “ness (or profession), clerical, and craftsman occupations. At COM,

LA N

The tradition .of ?hherfting‘the father's occupat%on is raﬁid]y '
fading in American society; it persists to some degree in farm families,

pvd

that, "...children of manual-workers tend to inherit their father's ,

«'occupation level,. or fal] be]ow it (Congress, 1973) A1so the ear-

lier a boy leaves. schoo] the greater number of occupat1ons he is’ barred .

from. °- - e o
- ¢

= In E]mtown C]ass II1 and v students predom1nate1y chose busi-

I

in one sample, 45% of the students (596) have chosen professional and
techn1ca1 areas (w11k1n56n, 1975) In another survey, 22% ef the
students chose bus1ness. the COM"students career cho1ces seem to he

highly related to Elmtown's. Class. IIF's and IV's.

- -

Choice of schooT. quroe descrihes the typical community col1ege«sfu;

‘dent as being neither rich, nor poor--lower-iddie class in other *
K

_ areas. Parents are sk]]led 1aborers, 1ow 1eve1 supervisors, ‘or 1ndus-

tr1a1 managers The1r fam111es want the)r childrent to Jo1n the White __ n

qo11ar and profe;s1ona1 class. Fam11y mot1ves are soc1a1 mobility,

e A ——

“and better jObS'fOr the chi]dren‘(Monroe, 1973). Monroe calls the
two-year schbo1 "The work1nq man 's college," dr "the people's co11ege "

" According to Hedsker, however, the commun1ty college has not reached

<

the 1owest soc1a1 class. Neverthe1ess, the reader should take note
gf the "working c1as§, people's e611ege“ identity of the community
college; this 1dent1ty would not appea1 to the upper class.

Students who cﬁoose the two-year co11ege are pragmatlc, they . }’

i

are seeking vocat1ona1 ura1n1ng, the comnun1ty co11ege is less
4

)

238 ' - o '




"a.ttractive to talented students who are 1nte11ectua11;’and acadenn- ¢
- cally ortented...“ (R1chards; 1962). A]so accord1ng to Monroe the
“fiwa-yeaf cofﬁege student typically "represents the law and ordervgrohp,
y which upholds con;entional attitudes tqward patrfdtism, religidn, and
T 1oya1ty 1o éstablished aERorty." '/i"ff”_""?'f“f‘"T _h,; i :.L:
) One criticism, which apparently comes from the upper c]ass, 1s o .
‘that commun1ty co]1ege 1ns£}uct]on is below "standards The exam1na- * .-T%
_; ' tions are too easy, and the assignments are too br1ef (Monroe, 1973) ;l,.
h Another investigator found that when the educatjonal Jevel is Tow there A
) is a greater‘probabi1fty Phat the studenf ;i]l choose *a pcoéram in the |
3 ' .stechp%ca] 3ocetiona1 area (Evan, 1972). '
J There are other criteria for choeeing a schopl. These are: =
. distance: . ’ ' .
-7 cost
transportation .
schoc1 program b o ‘ f~ .
) ' *o f}iénds attending . :‘i;:neijl_ o
T, . physical plant (Sonnenfeld, 1973). \ :
' At COM, one 1a}ge semple,létudent§ inéicated their reasons for
enrolling in the following prioritx'rankidg. B v,
) Tive at hone (1, 482) | ' .
i How eost;(1,365) , S D -
) . R jete}est in program (1, 072) . L :
) ) . can | cone1nue uork (9A4) (Wilkinsodi; 1974) . } )
‘Q . :"" ’ ) The "working man's fo]]eqe" is a very accurate identity for COM.

.COM public information, program concentrates -and cap1ta11zes on

these motivations. There is however, one.very vital implication for - <

o Teo L 29
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public information; this imp]iéation 1ies°ﬁn the very conplex re]a-

tionships between social classes. Abpareht]i’ the Judgment of good '
-5 .
and poor college is established by the upper c]asses and transm1tted

" to the Tower classes. According to Chr1stopber Jencks, “The perceptxon

3

_of a. good scnoo1 in the- poor peop1e 3 eyes 13 thé‘SthoUT”rwcﬁ%Beopue

Py

e -

»l want" (Sonnenteld, 1973). The cha]]enge that commun1ty co]]ege public

re]at1ons f1nds jtself is that it must estab]1sh cred1b111ty in the

upper classes, which now sees 1t as a work1ng c]ass, somewhat second- ~—

q]ass operat1on. . - .

[ T e

LSe]ectec student character1st1cs at COM. Finally, there are a few

-

characteristics which add some uniqueness to COM S students, One survey .
revealed that 85% (1:065) drive their own veh1c1e 47% 1nd1cated that
they would vork more than thirty hours duging a given semester 60% -

1ive in their own homes or apartments (w11k1nson,,]975) These.stat1s-
tics po1nt out the fact that genera]]y the COM student body is economi -
ca]]y strong. N . ' T '

" This study has attempted to estab]lsh the idea that social

A

Ve

élasses exists in the QOM dtstrmct, that parents see the 1nst1tut1on
from vantage dnints all along the spectrum of social order, that experi-,
ence, values, and attitudes are.very difterent along the spectrum:

Ho]ﬁinqshead.conc1uded that social stratifieatibn was..an evil
that perpetrated 1nequa]1ty and pr1v1]ege, but he said that 1t was

something. that Amer1cans embraced--even though it conf]1cted with the -

AN

- American creed. He claimed that class social order had surv1ved re-"-

° ~

formers, revolutjons, wars,«.and legislation for over 200 years. He

+
4
»

- ‘o‘ 30 ' X ) .
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< .o

sa1d that the Amexzcan people apparent]y loved the c]ass system moré

- N - £l

than they loved the American creed, From this writer' 5. po1nt~of—v1ew,

‘~-Ho]]in§shead is an impo?tant antecedent for the current argument about

inequality in education, as it is being des;ribed by Coleman, Jencks,

and otners. .

PR

. o

o

K
N

.

In addition to re]atlng the class system to COM s d1str1ct this
study hds attempted to describe the nature of parenta] and peer influ-

ence as it affects a student's aspxratlons, a student s choice of ca-\

<

" reer, and his choice of school. ' : < .

. A

. Ny

Thls 1nformatton can ow? be used to evaluate the re]at1ve impor-

tance of parental Knowledge about Co]]ege of the Ma1n1and and 1ts

-

programs. o . RS

A

- %
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fROCEDURES AND RESULTS . ‘ :

4 : - )

Def1n1t1on of Terms. . .

a

CommunIty Co]]ege - A pubTic 1nst1tut1on of high Tearning wh1ch

‘ 15 characterized by-.a variety of proorams, open adm1ss1on,.
student services, and flexible rasponse to unique community
needs; in this case College of‘thé Mainland, Texas City, “Texas

Cohprehén;ive re]ates’éo a broad sbectrum of educational programs
(i.e. technical, vocational, college preparatOrf, continujng N
education) The comp;éhénsive college is nmot just college
.preparatoryx |

Parents - Mothers and fathers of YBung, aged 16.through 23.
Co]]ege - College of the Ma1n1and Texas C1ty, (mainland, Ga]- |

veston County) 2,000 cred1t student comprehen51ve
Popu]at1on - parents of Texas City, Texas; 20 adm1n1strat1ve
leaders
Sample - 99 parents .
Lea?er - ﬁéea as a classificatiop term; in this sense a college '

- . leader is defined by position-a prgsident, dean, associate dean,

or chajrman.

- L3

Knowledge - cognitive, factual data--as opposed to attitudes,

f°e11ngs, or beliefs.. . .

F

. Needs assessment - an eva1uat1ve svudy for discovering what citizens

[3 »

need.
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Limitationsibf'Study.

1. The geéision was made to use the questfqnnaire without
pilot-testing it. It was revised several times, however.
Pi]otwtéstipg to find non—dgscrj;inating items or ﬁoq\éa;}/
difficult items.did not seem to aépl}. - \.* -
2. The use of the interview for collection was considered least

refiab1e;_however, it aﬁpeared-tocbe the only praética] Gay

£6 dd this. Interviewers weré.trained, hogéver; and:Wéfé not s

able to have free cbnvers§t10n>until the data was co]]ecied.

The reséh?ch designer saw the interviewer more ag a messengé(

who delivered a questionnaires ¥ ‘
3. The college administrative leadership is not basica]iy a -

researched-based group. They fill out a great many qgggtionnéiﬁés;

and deal with a great quantﬁty'of verbiage and problems; it is

poésjbleﬂthat-they~séw the- study as undistinctive:
4. The interviewers were ' inexperienced. . .
Déta coJTection is viewed very suspictously at this cd]]ege;
recently a rescarcher administered a questionnaire which was_
supposedly anonyrious. The instrument was bodqd, however. The

- t - 3 . 13 )
code was discovered and everyone now is leary of questionnaires,.

which was a limitation for this study.

Basic Assumptions.

It is assumed that: -

L]
-

1. The questionnaire is an accurate-measure of @asic knowledge
v : ) :

about the institution. T

. 33
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’

2. The saﬁp1e is random. ) "
) ~ L 3. The knowledge fiems are worth knowing on ghe Pareﬁts!
\:\ i part. . ! .
“ 4. The responses are data that have a normal d%strjbution. ;

’ .

a.

-~

. e N —

Procedures For Collecting Dat

2 ¢

K The questionnaire items were collected from deans within the

X ~ . '
' ‘college who are responsible for major programs. Items were reversed

. .+ s . at random to avoid response bias; items were also sequenced randomly

¢ so that questions on any single program were not juxtaposed.

. 4
[N . ' . »

. w < Here is the instrument: :
LS
) S —
. . ‘ .
AT
]
, Iy - » b\
B ‘
2
A
~ ! 3 4 N : -
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I - .' A:‘
- -wou]d you answer questwns 11ke these through"the mai] » in order to help S
“~the co‘nege neet commumty needs better?  Yes (1, No i
s . z * .
‘If yes, please write: | ) " S - e
. ’ ; a:i
. Name : ' : — - ‘égie\
% . - " , v
Address L — ’
. - ' . N - - v - = . ‘ﬁ_-——-‘—“—
« ~ v /r"_—.____;_—————_’—_———/_—_‘__‘ fad
a = ) \
- ’ b @ ‘
~ 1 3- . o~
. T A
" 13 ) .~ - \

\ - Rt :

i ° ‘ N
. A v -

A
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1.AN interviews are in Texas City 1n census tracts 1216, ]2]7 1220, -

o
A

- Interv1ewers were students from a cpee‘ch c]ass . each 1nter—
H .

viewer role- p]ayed the’ 1nterv1ew. The goa] was to complete approx1-

mate]y twentytJnterv1ews\cn each of the Texas City census tracts

.

Here were the 1nten~1ewer 'S 1nstruct1ons o Cw

D

- can participate. | . . - . g

EN

. 1221, 1222. s v S
"Z. Blocks will be picked at random. RN . g
. ] . There may be ‘only one £o o Thtervier ch_black, _ T R

rd

3
4, The intérview is for parents only; only one parent from each home

5, Introduce yourself. "Hello, I'm _name . = 1 am asking a few

,huestions about College of the Mainland. Can you give me a minute

%

or two’" "These questians are fog! parents only. Do you have a son
or daughter 11v1ng here between the ages of 16 and 237" T
If the answer is "no," you shou]d ask the person to refer you to one

[l

or two parents on the same block. L. T ‘ -

%Tf the answer is ‘"yes," hand the parent.the quest1onna1re and .ask

o

him to fill it out. Do not talk to the parent other "than he1p1ng the

parent read the questionnaire. - s T

Y T - -

You may answer other questions after the form is completed.
Thank the.person for participating. Fill in the census tract number,

address and descriptive data after the interview is complete.

-
* -
ol

It took two months to collect the‘data (November, 1974 and

-

January, 1975). ° - o
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Procedures For Treating The Data.

To test H] it was only necessary to calcu]ate the mean for each

1tem on the parenta] responses.

LY

their pos1t1ve form.

»”

’

item (20) by applying a E;test.

-

.5
.

ay

The negat;ve items were Feturned to

PR

E]

.

-

To test Hy 1t was necessary to compare the two samp]es on each

o

¥

Differences at the .05 Tevel of confi- '

B 7 ¢
‘dence were accepted as significant.

.
e

4]

»

¥
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gesulfg. - o . ' - - . o, L B

w, HA] is:. ' ) “ X .,. I
3~‘ " The mean resﬁﬁnse by parents for eight or more of ?he know]edge

1temsﬂon the: questwonna1re w111 be less than 3. i . ) 3 -~', |

. . A response of 3 represents the neutrgl position; 1 represen;s 2 ,
‘e . fu]] know]edge of the item'.S represents no know]edge-of the item. ‘ ‘

.
e ,‘%g}
In the tab]g below Group 1 is the random commun1ty samp]e (N=99); -

~ -

Group -2 1s the co]]ege adm1n1strat1on ]eadershlp (N=20). 117 dégrees

Y

3 B v
) of freedom were uséd to establish the t-value. . .
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1.62
1.80

1,22

- .

1.10

11

1 230

2.39

1.27

S

12

1.66
2.05

12

1.36°
2:60.

78
1.31

147

.11
-.65 |’

.68 .

15

"o%0 .
2.40

1.44
1.42

’-.84 l“ .

16

.66
2.85 -

1.06

- 9.53

17

.96

- 18

.75
.67

19

[
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1.33
1.15
" 2.78

2.45. |-
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t

" *Thére is-a significant difference in the means for the two groups$

for this item’at the .05 level of confidence.

HA] is*very definife]y confimed. The mean for all twenty items
%or the parents was below 3; parents-are knowledgeable abeut the .

.« ¢

‘ co]]ege.and its programs.

.AHBZ is: ,
The parenta] knowiedge about COM will differ s1gn1f1cant]y w1th the
percept1on of parental know]edge by co11ege leaders.
“ . The nu11 hypothesis is that there is no. d1fference in the two
groups.. - The null was rejected for Items 1, 2 7, 9, ]3 and 16 where

“the ca]cu]ated va]ue of t exceeded -the critvcal va]ue

43
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Chapter 4

CORCLUSIONS.AND RECOMMENDATIONS

1Y

It is obvious that parents in the community are generally know-*

ledgeable about College of the Mainland and its programs.

i

~ More specifically parehts know that the coi]ege is accredited;

its facilities are available for community usé; financial aid is avail-

able. Parents are aware of the comprehensive nature of the college

program and‘they are aware of the attentidn id to students through—
counseling-and course design. Parents also kndn that the co]lege is

working to keep the cost of education within reasgnable reach.

ﬂ The one area which parents had the 1east‘know1edge concerned theA

facu]ty. A]though parents-exhibited Scceptab]e‘kn0w1edge,about the

.faculty, the1r Towest mean ratings were in this area.

\
It was also obvious from the findings that the adm1nqstrat1ve

leadership has an accurate percept1on of what parents know about the .

' college. Only on six items were there s1gn1f1cant d1fferences.

On items 1, 2, and 9 the administrative leadership” thought that
the parents had significantly more knowledge than they'actuaﬁly had.

Parents did not know as much about enro]]ments,‘tuition or’

“~
.

college governance as the adm1strators assured -

On the other hand, on items 7, 13, and 16 the parents had signi-

* ficantly more know]eﬁge than washexpected. A]l three of these items

deal with the instructional program; they concern counseling, course

"design and pre-proféssional programs. ) -

i




. Recommendation 1 N

° ]

of a private research group (RT])

. The public informatidon office should reduce the qmouﬁt of released . .
Jews on topics where parents have substanf?af‘knowledge. These topics

can be 1dent1f1ed by us1ng the findings of this study and the findings

-

é

Recommendation 2

‘The public information office should increase its priority

~ for focusing on. the college faculty.

Recommendation 3 .

The public information office should use the design developed .
for this study for co]]ect1ng community data. . It shodld .continue
sampling such a group of c1t1zens so that it can cont1nua11y acquire,

feedback on the effectiveness of its programs among the many populations

o

in the community.

Recommendation 4 .

coM? s Students shou]d become active in sma]l, well def1ned soc1o-

- -~

1og1Cu1 research in the local _community. Research quest1ons should be

developed hy administrative leaders, faculty, and students.

45
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